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INTRODUC IO N |

The planning for a statewide survey of Michigan early adolescents began
in the spring of 1982. Concerned with the lack of information on which to
base programs, Joanne Keith from the Department of Family and Child Ecology at
Michigan State University and Leah Hoopfer from the Michigan 4-H - Youth
Programs proposed that 300 Michigan early adolescents and their parents be
surveyed to answer a number of questions about Michigan youths at this age.
The questions were related to the developmental needs of early adolescents,
early adolescents in their families, and out-of-school and selected topics of
interest to 4-H - Youth Programs.

The survey, called the Michigan Early Adolescent Survey (MEAS), was con-
ducted in the spring of 1983. Information was collected about each of the 300
early adolescents and two of the environments surrounding him or her: the
family and outside-of-school time. In addition, several topics of interest to
the 4-H - Youth Programs were included. In the area of developmental needs,
early adolescents provided information related to self-esteem, self-management
and responsibility, career exploration, sex role attitudes, and stress and
coping. Parents provided information on their attitudes toward early adoles-
cence, help needed with building skills of early adolescents and family rela-
tionships, communication, and activities. Out-of-school activities, after-
school care, youth club participation, and television viewing were examined.
Topics of special interest to the 4-H - Youth Programs were families with
handicapper members, animals, nutrition, and school. The findings are
reported here. Significant differences are indicated by * (significant at the
0.05 level), ** (significant at the 0.01 level), and *** (significant at the
0.001 level).

This project is the culmination of the talents, skills, and time of many
people and organizations. Funded by the Michigan State University Agricul-
tural Experiment Station and Cooperative Extension Service, the project
brought together the research expertise of the Department of Family and Child
Ecology and the networking, knowledge, and "people" skills of the Cooperative
Extension Service and 4-H - Youth Programs. Eighty volunteers were trained to
conduct interviews and thus shared their skills and time. And, of course, the
study would have been impossible without the 300 families that shared their
time and lives so that those interested in early adolescents and their fami-
lies would have sound information on which to build programs.

Why Study Early Adoles cen C e s s s s

There are many reasons to study those years between ages 10 and 14--
early adolescence--as a separate stage of development. The most apparent one
is that this is the time of children's lives when they experience their second
greatest rates of physical growth. These years include part of puberty, a
time when children's bodies change to those of young men and women. Although
puberty has always occurred, it is occurring earlier in children now than it
did in the past.

At the end of this period, children's minds also are becoming more adult-
like. They are more able to think abstractly, to do what Piaget called
"formal thinking." This ability opens up a new world for early adolescents--a



world that is no longer bound to the here and now. Early adolescents begin to
idealize and analyze, and they often become more interested in politics and
related "issues" based on their new ability to think more formally.

These changes in the physical and cognitive growth of the c¢hild are
accompanied by social changes as well. It is at this time in 1ife that a
child begins to venture into the world as he/she hasn't been allowed to in the
past. There is a shift from a somewhat close (physically and emotionally)
elementary school to a middle school or junior high which is more autonomous
and anonymous in nature. Most early adolescents develop strong peer relation-
ships which are often seen as competing with family relationships. Although
this is not necessarily the case, these peer relationships do begin to prepare
the early adolescent for a time when he/she will be leaving the family to be
on his/her own.

It is obvious that early adolescence is a separate time and that it is
marked by physical, cognitive, and social changes in the adolescent. However,
not only is the early adolescent changing, but American society and families
are changing rapidly, too. Specific trends which affect early adolescent
development are:

-The increase in the number and percentage of households in which all
adults are employed outside the home

-The increase in divorced parent, single parent, and remarried parent
households

-Smaller numbers of children in families

-Wide expansion of electronic media

-Less human labor needed in the home

-Widening opportunities in education

-Increasing availability of leisure time activities
~Delayed entrance into full-time employment
-Increased family mobility

These trends, when considered simultaneously, show that American society
is growing more complex. Because of this, early adolescents and families have
more decisions to make than ever before. To what extent are these trends an
advantage or disadvantage to the development of early adolescents? There is
growing concern among parents as well as professionals that some of these
trends have distinct disadvantages for early adolescents. But, which ones?

Two other issues also indicate a need to study early adolescents as a
separate group. The first 1is the need for research that looks at the early
adolescent outside of school. There is a large body of information that dis-
cusses early adolescents and school. However, much 1less information exists
about early adolescents and their families or out-of-school time. The other
issue concerns adolescence as a time of "storm and stress." Much of the
adolescent research has been conducted on «c¢linical populations or is highly




theoretical. This research led to the idea that this age span is one that is
particularly difficult for adolescents and those around them. The study of
"normal" development needs to be done to see to what extent it is true of a
nonclinical population.

R e R R R S S
In order to know and understand this little known and sometimes misunder-
stood stage of 1life, the Michigan Early Adolescent Survey was conducted. The
objectives of the study were to:
-Develop a profile of Michigan early adolescents that focuses on out-of-
school time and includes biological, psychological, and sociological in-
formation.

-Develop a profile of families which include early adolescents.

-Assess the developmental needs of Michigan early adolescents and their
families.

~-Identify how early adolescents use their out-of-school time and how they
would like to use it.

-Gain information related to specific 4-H - Youth Programs topics.



HOW THE SURVEY WAS CONDUCTED i

The Michigan Early Adolescent Survey was a cross-sectional survey of 304
Michigan early adolescents and their families. Early adolescents were inter-
viewed by trained volunteers while their parents completed questionnaires in
the family's home. Interviews took about one hour.

Interviewers were recruited from the 20 participating counties by county

4-H agents and program assistants. As volunteers, the interviewers were
trained in a 10-hour session over two days in February 1983. They learned
about early adolescents, the interview questions, and how to interview. They

critiqued videotaped interviews and interviewed early adolescents in a group.
They also became familiar with the parent questionnaire so they could answer
questions if needed.

At the end of the training, letters were sent to each potential family
which told them about the research project and that they might be called to be
a part of it. Families were then contacted by phone and asked if they would
like to participate.

The Interview and (Ques tio N N ai I

Questions for the interview and questionnaire were chosen in two ways.
Some were created specifically for the study and some were selected from other
tests and questionnaires. These are discussed in the findings.

Sarmple Selectio o e s s S R R D T b s D e

Early adolescents were chosen for this study using a stratified multi-
stage cluster sampling technique and an equal probability selection method.
This means that the study was conducted in such a way that all Michigan early
adolescents in public and private schools who lived with their families had
an equal chance of being chosen for the study. This also means that the sam-
ple provides reliable information about all Michigan early adolescents.

Twenty counties were chosen using the method described above. Two school
districts were then chosen from each county. Student names were selected from
lists provided from those school districts.

This sample included 304 youths--150 boys and 154 girls. There were 78
fifth graders, 70 sixth graders, 77 seventh graders, and 79 eighth graders.
Of the 495 parents interviewed, 283 were mothers and 212 were fathers. A
complete description of the sample is included in the appendix on page 58.



DEVELOPMENTAL TASKS

OF EARLY ADOLESCENCE [,

Six issues are identified by John Hill! as the primary developmental
tasks of early adolescence. These are attachment, autonomy, sexuality, inti-
macy, achievement, and identity. These 1issues arise out of the primary
changes (biological, psychological, and sociological) which occur during this
stage of development.

Four of these issues--attachment, autonomy, achievement and identity--
were considered when the early adolescent interview was prepared, and many of
the questions and sections are related to one or several of these issues.
Sexuality and intimacy were not considered to be within the scope of this
project.

The following is a brief summary of the issues considered in the Michigan
Early Adolescent Survey as adapted from Hill.

Surnrnai v Ob b a5 e e e e O S R R R R RS

ATTACHMENT

Attachment is an 1issue concerning parent and early adolescent relation-
ships. In childhood, most children develop a large degree of emotional depen-
dence (attachment) upon their parents. They view their parents as all-
providing and all-powerful. From a psychoanalytic viewpoint, the task that
begins in early adolescence is that of "disengagement,"™ a decrease in the
strong attachment that children feel for their parents. This change is neces-
sary so that as young adults, they can establish satisfactory relationships
with their peers.

From a psychoanalytic point of view, the task of disengagement is one of
"storm and stress." Other professionals interested in early adolescence
acknowledge that disengagement is a task, but they do not believe that it is
necessarily as stormy or stressful as the psychoanalytic viewpoint would have
us believe. They cite research that shows that in many families, young people
continue to report strong affection and respect for their parents even as they
become more oriented to their peers and attached to people their own age.

AUTONOMY

Autonomy is a task that includes increased self-reliance, initiative, and
responsibility for follow-through on the adolescent's part. Growth in inde-
pendence is part of ongoing development that has been occurring since early
childhood for most early adolescents. Self-initiating activities and
decision-making in a growing social world are newer tasks that need to begin
in early adolescence. Examples of these tasks are handling an allowance,
meeting family obligations on time without being told, caring for younger and

1gohn P. Hill, Understanding Early Adolescence: A Framework (Durham, N.C.:
Center for Early Adolescence, 1980).

.



older family members, getting jobs done (such as taking out the garbage or
doing dishes), and being expected to make judgments about social situations
(such as drinking or dating).

This is different from the psychoanalytic viewpoint which maintains that
changes in attachment are necessary so that autonomy can occur. Autonomy is
produced through rebellion. Rebellion provides a method with which the early
adolescent can begin to disengage and then become autonomous. Hill states
that research does not support this viewpoint. He says that most parents
increase their demands through early adolescence and that those adolescents
who feel most independent report the most positive relationships with their
parents., Therefore, autonomy at this stage is more related to respect for
parents and continued affection than to rebellion.

In the past, autonomy was seen to be a more important task for early
adolescent males than it was for females. This fits with the traditional role
of males as independent and females as dependent. Hill implies that this may
never have been true. If it were true, it is probably changing today due to
changes in men's and women's roles.

ACHIEVEMENT
In early adolescence, the development of vocational choices begins to
become more realistic than it has in the past. Early adolescents are now

likely to begin to match their personal characteristics (interests, abilities,
and interpersonal styles) to job characteristics. Their new ability to antic-
ipate the future makes it possible for them to 1link their present school
achievement and other kinds of achievement to future possible achievements.
This initial process has implications that can have far-reaching consequences.
If a young man begins to define himself as an athlete as opposed to a student,
he may make academic choices that leave him with fewer options at a later
date. Similarly, girls who do not take math and science also have fewer
options open for them later on. Gender is a critical variable in the develop-
mental task of achievement.

IDENTITY

Identity formation becomes a central issue in adolescence because of the
biological and sociological changes that demand a new sense of "self.” This
identity includes a conscious sense of uniqueness, an unconscious striving for
a continuity of experience, and solidarity with a group's ideals. 1In order to
achieve this new identity, the early adolescent must begin to take his/her
"0ld" self into consideration while 1looking at his/her potential as an adult

as well as integrating that "old" self with what others see and expect. The
new social relationships that early adolescents make as they expand their
social world are critical to this process, and the peer group acts as an

important place for testing new identities.



HIGHLIGHTS: DEVELOPMENTAL TASKS

SELF-ESTEEM

60 percent of the youths reported positive feelings about their general self-esteem.

73 percent of the youths reported positive feelings about their peers.
72 percent of the youths reported positive feelings about their parents and families.

The self-esteem of youths was not related to the self-esteem of parents.

SELF-MANAGEMIENT s o s s it s s o i sy
Youths scored highest in the area of personal responsibility .

85 percent of parents reported that their child needs reminders to carry out family responsibilities.

The level of responsibility changes little from 10 to 14 years of age.

Girls demonstrated significantly higher levels of self-management.

CAREER EXPLORATTO N om0 s s s i & s s S i i G o,
90 percent of the youths had thought about what kind of job they would like.

Parents had talked more about their sons’ future careers than their daughters’ future careers.

Boys preferred traditionally male jobs; girls preferred traditionally female jobs.

Over 50 percent of boys and girls said that they would like to be computer programmers.

SEX ROLE ATTITUDES e s s e s e e S i e e A i

Overall, early adolescents reported that the same qualities (such as independence, ambition, and nurturance) were
important for men and women.

Despite this, early adolescents reported performing traditional behaviors in the areas of leisure activities, career
preferences, and family responsibilities.

STRESS AND  CO PN G- 500 s
Youths reported listening to music and spending time alone to reduce stress.

Girls and boys do different things to reduce stress. Girls said that they talked to friends, wrote, cried, and talked
on the phone. Boys said that they did physical activities and kept their feelings to themselves.
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Erikson claims that identity, at its peak, is felt as a sense of well-
being. Self-esteem--how people feel about themselves--is related very closely
to this definition of identity, which is one of the developmental tasks of
early adolescence.

Self-esteem is important to everything that people do. Developing and
maintaining good feelings about who they are is an important developmental
task for early adolescents. They bring to this developmental stage the self-
esteem that they have developed thus far. However, with the large number of
changes occurring in and around the early adolescent, development and mainte-
nance of self-esteem becomes a prominent goal.

In this study, the Coopersmith Self-Esteem Inventory (Short Form) was
used to measure the self-esteem of both the early adolescents and their
parents. Self-esteem was analyzed as a whole; the subtopics of general self-

esteem, self in relation to home and parents, and self in relation to peers
were also analyzed.

In the information given below, the symbols indicate the following:
(g)=general subscale item, (s)=self-peers subscale itewm, and (h)=home-parents
subscale. A "+" indicates that the item has been reversed to calculate posi-
tive self-esteem. For example, "+(g) I give in very easily"™ shows that this
statement is from the general self-esteem subscale. It is a negative state-
ment to which few early adolescents answered ‘'yes." This means that most

early adolescents who have good self-esteem related to this statement.

EARLY ADOLESCENT SELF-ESTEEM

At least two-thirds of the early adolescents indicated positive self-
esteem by their positive answers to the first six items listed below and by
their negative answers to the remaining items:

(g) I can make up my mind without too much trouble.
(g) If I have something to say, I usually say it.
(s) I'm a lot of fun to be with.
(s) I'm popular with persons my age.
(h) My parents usually consider my feelings.
(h) My parents understand me.
+(g) I give in very easily.
+(g) Thindgs are all mixed up in my life.
+(g) I have a low opinion of myself.
+(g) I can't be depended on.
+(h) There are many times when I would like to leave home.
+(h) I usually feel as if my parents are pushing me.
+(h) My parents expect too much of me.

One~third to two-thirds of the early adolescents reported:
+(g) I find it hard to talk in front of a group.

+(g) It takes me some time to get used to anything new.
+(g) I often feel upset with my work.




+(g) It's pretty tough to be me.
+(g) I'm not as nice looking as most people.
+(g) I often wish I were someone else.
+(g) I often get discouraged with what I am doing.
(g) Things don't usually bother me.
+(g) There are lots of things I'd change about myself if I could.
+(s) Most people are better liked than I am.
(s) People usually follow my ideas.
+(h) I get upset easily at home.

In general, the majority of the early adolescents responded that they
feel good about themselves. When the answers are broken down into subscales,
it is easier to identify areas about which they are feeling better or worse.
Figure 1 illustrates an overall comparison of youths' self-esteem levels in
the areas of general, self-peers, and home-parents.

When parents were asked if their early adolescents felt as if they were
as good as other people, 60 to 65 percent said that their early adolescents
d i,

FIGURE 1.

Positive self-esteem levels of early adolescents.
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General Self-Esteem

General self-esteem refers to the general feelings that a person has
about him/herself. Statements on the Coopersmith Self-Esteem Inventory which
show general self-esteem had to do with difficulty with changes, desire to
change self, emotions about the self, and feelings about responsibility and
decision-making. Fifty-seven percent of the youths indicated that they felt
good about these qualities. Males were more likely to show significantly
higher self-esteem because fewer responded positively to the following:

I'm not as nice looking as most people.*
I give in easily.*
I often wish I were someone else.,*

Other studies have also reported that girls have significantly more nega-
tive feelings about their bodies at these ages.



Self-Peers

Four statements from the Coopersmith Self-Esteem Inventory were used to
look at how early adolescents feel about themselves and their relationships
with their friends and others their age. Seventy-three percent reported posi-
tive feelings about these relationships. There were no differences between
girls and boys.

Home-Parents

Six statements from the Coopersmith Self-Esteem Inventory were used to
look at how early adolescents feel about parental expectations and behaviors.
Seventy-two percent of the youths reported that they felt positively about
their families. Girls were more likely to show significantly higher self-
esteem by fewer positive answers to the following statement: I usually feel
as if my parents are pushing me.*

PARENTAL SELF-ESTEEM

Parents responded to the adult form of the Coopersmith Self-Esteem
Inventory, which is very similar to the form for the child. TIn general, their
self-esteem was higher than that of their children. On all but six items,
two-thirds or more of the parents reported positive feelings of self-esteemn.
The items on which parents expressed 1less positiveness concerned talking in
front of groups, coping with change, getting upset easily, how often the per-
son is bothered by things, and giving in. Fathers were more concerned with
being upset with work; mothers were more concerned with family expectations
being too high.

There were significant differences between responses of mothers and
fathers on four of the six family subscale statements. These are described
later in the section on family relationships. One other difference between
mothers and fathers was that fathers were significantly more likely to report
that they made up their minds easily.*

THE RELATIONSHIP BETWEEN PARENTAL AND EARLY ADOLESCENT SELF-ESTEEM

The self-esteem of the early adolescents was examined to see if there
were relationships between it and the self-esteem of parents. A low positive
relationship was found. This means that although parental self-esteem may be
slightly related to early adolescent self-esteem, there are other influences
that are important. Pearson's correlations for the self-esteem scores were
mother-daughter (.19), mother-son (.32), father-daughter (.12), and father-son
(s 1B}

10
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Self-management and responsibility are part of the same developmental
task that Hill calls autonomy. Taking responsibility is considered by parents
and others who work with early adolescents as one of the most important issues
in the early adolescent's development.

When adults talk about youths assuming responsibility, they may be refer-
ring to behaviors ranging from keeping a neat bedroom to acting calmly in an
emergency. Responsibility is not a clear-cut characteristic. In its broadest
sense, it may be understood to mean some combination of self-management, self-

reliance, cooperation, and a sensitivity to the feelings of others. It means
that youths are doing things for themselves with self-motivation and without
reminders. A long-term goal for early adolescents is that they will take

increasing responsibility for all areas of their lives.

Several questions were asked to sample the types of responsibilities
early adolescents carry out. The behaviors included three general categories
of responsibility:

-Personal responsibility: tasks or actions which primarily affect the
youth and wusually involve taking appropriate action without being
reminded (such as getting up on one's own, caring for personal hygiene,
and doing homework).

-Family responsibility: tasks or actions carried out by the youth but
which primarily affect the youth's family (such as chores around the
home) .

~Social responsibility: tasks involving sensitivity and caring for

people beyond one's family (such as taking care of younger children or
the elderly, or helping other youths or the needy).

WHAT EARLY ADOLESCENTS REPORT ABOUT THEMSELVES

In the areas of responsibility, early adolescents are highest on personal
responsibility. According to parents, appearance is more important to girls
than boys. Girls are also more likely to do homework without reminders.

Two items concerning youths' personal management of leisure time, tele-
vision viewing, and reading for fun were included. Over 70 percent of the
youths said that they watched television daily. Twenty-five percent of the
boys and 41 percent of the girls said that they read for fun daily (see Fig.
2)s

FIGURE 2.

Management of daily leisure time of early adolescents.
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FIGURE 3.

Family responsibilities of early adolescents.”

Most/everyday Once/twice week Monthly Rarely/never
¢
W /12 17 19 29 43
meals ) 19 14 25 43

Clean up

after meals @ 43 08 12 17
@ 37 28 10 25
_Workc1
In yar ¢ )
’ Y9 22 20 49
O 27 25 26 22

A

Clean, wax,
fix cars
3 X 20 71
‘ O 6 16 23 55
| Go grocery
< shopping
Q 6 6 10 78
| 3 6 9 5 80
Take out
garbage
Q 22 22 20 37
O a2 38 6 13

Do laundry
Q 10 21 19 50
@) 6 9 4 81

*Numbers indicate percentages.
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Figure 3 illustrates the percentages of early adolescents who said that
they had family responsibilities and how often they carry out those responsi-
bilities. Farly adolescents take less responsibility for family chores than
their personal chores. Boys carry out about the same amount of responsibili-
ties in the house (traditionally female tasks) as do girls. They carry out
more tasks than girls do that take place outside of the house (traditionally
male tasks).

In areas of social responsibility (or caring for other people), the fre-
quency is lower than any other area of responsibility. This is to be expected
since these types of activities require going outside the family and would not
be 1likely to occur daily. Girls reported more experience 1in carrying out
social responsibility (see Fig. 4).

FIGURE 4.

Frequency of social responsibilities of early adolescents.
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Both mothers and fathers were asked a series of questions regarding how
they observed their child's behavior as it related to personal, family, and
social responsibility. (Specific tasks were not included.) In general, both
mothers and fathers said that about 55 percent of the girls and 42 percent of
the boys carry out personal responsibilities on their own. Of the parents, 85
| percent said that their child needed reminders to carry out family responsi-
| bilities. They also reported that less than 20 percent of their children have

frequent experiences in carrying out social responsibility and that they would
i like for their children to have more opportunities to learn such skills.

WHAT PARENTS SAY ABOUT THEIR CHILDREN
)

When parents' responses were examined in relation to the age of the early
adolescent, a surprise was found. This stage has been viewed as one during
which youths take on an increasing amount of responsibility. That was not the
d case, however. The amount of responsibility was not significantly different
f between the ages of 10 and 14.

} Unacceptable social behaviors (such as alcohol use, trouble with author-
] ities, and not being truthful) might be considered negative aspects of self-
management/responsibility. In averaging these items as a measure of undesir-
able social behavior, parents report that about 10 percent of girls and 20
percent of boys have difficulty in this area (see Fig. 5).

FIGURE 5.

Unacceptable social behavior in early adolescents.
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MONEY AND SELF-MANAGEMENT

How early adolescents receive and spend money is related to the develop-
mental task of autonomy. Money management 1is part of self-management and
responsibility-taking. How youths earn their money can also be related to the
developmental task of achievement. "First" jobs teach many skills such as
promptness, appropriate dress, and accepting authority that are important to
the early adolescent's later work participation.

Youths were asked several questions about the kinds of jobs that they do
and how much and how often they are paid. They were also asked if they
received money from their parents, how they received it, and how they spent
it.

JOBS

Forty-eight percent of the girls and 33 percent of the boys said that
they did some kind of work for pay (see Fig. 6). The jobs reported were baby-
sitting, yard work, housecleaning, car washing, odd jobs, and clerking at a
store. Thirteen percent said that they did their job once or twice a month,
14 percent three to four times a month, and 20 percent more often than this
(see Fig. 7).

How much money early adolescents received for their work was dependent
upon what they did to earn it and how often they worked. A wide range of

monthly income was reported, which ranged from $1 to $159.

MONEY FROM PARENTS

Eighty-five percent of the youths said that they received money from
their parents. Almost 50 percent received a regular allowance. Thirty per-
cent received money when they asked for it. Eight percent received money in
both of these ways (see Fig. 8).

One-third of the youths said that they received an allowance weekly.
One-eighth reported receiving money every two weeks. Only 5 percent said that
they received an allowance on a monthly basis.

One-eighth of the youths said that the amount of their allowance varied.
The others reported amounts ranging from $.25 to $20 per month. Two, three,

and five dollars were the most frequently reported amounts.

HOW YOUTHS SPEND THEIR MONEY

Figure 9 shows how early adolescents spend their money. The categories
which showed the highest percentages are saving for a large item, gifts, and
snacks. Although it appears as if there are differences between girls and
boys, no statistical differences were found.

WHAT PARENTS SAY ABOUT YOUTH SPENDING

Typically, fewer parents reported that their children spent money in a

specific way than did their children. Parents underestimated the amount of
money boys and girls reported spending on snacks and the amount that girls
spend on cosmetics. The top three categories of spending specified by the

parents were the same as those specified by the children.
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Career exploration is directly related to Hill's developmental task of
achievement. The increased ability of early adolescents to think abstractly
and the increasing amount of interaction with the outside world leads them to
the first serious consideration of what they would 1like to do in their
futures. One of these considerations is what kind of work they would like to
do as an adult. Although this consideration is exploratory, and should be,
early adolescents often are making decisions that open or close future options
related to careers. These decisions impact upon which classes they choose to
take, activities in which they choose to become active, and their attitudes
toward different jobs.

WHO IS TALKING ABOUT CAREERS?

Early adolescents were asked a number of questions related to careers.
Ninety percent said that they had thought about what kind of job they would
have in the future. Eighty percent said that they had talked to others about
these Jjobs.

Parents were asked three questions about career exploration within the

past year: (1) Had they talked with their spouse or another adult about the
early adolescent's career? (2) Had they discussed careers with their early
adolescent? (3) Had they discussed the steps necessary in career preparation

with their early adolescent?

Over one-fourth of the parents said that they had not talked to their
spouse or another adult about their child and a career. One-third of the
parents said that they had done this once or twice. Mothers were significant-
ly more 1likely to say that they had talked to their spouse or another adult
about their son's careers than their daughter's career** (see Fig. 10).

When asked if they had talked to their child about careers, one-third of
the fathers and 11 percent of the mothers said that they had not done this at
all. One-third of the fathers and 42 percent of the mothers said that they
had talked with their child about a career once or twice (see Fig. 11).
Twenty-two percent of the fathers and 12 percent of the mothers said that they
had not talked about the steps involved in preparation for a career. About
one-fourth of the fathers and 38 percent of the mothers said that they had
talked once or twice (see Fig. 12). Fathers were significantly more likely to
have talked about career preparation with their sons than they were with their
daughters. **

JOB PREFERENCES OF EARLY ADOLESCENTS

Youths were also asked how they would like working in 22 different jobs.

They could choose from the following answers: yes, very much; probably; may-
be, possibly; and not at all. The jobs were selected from a wide variety of
occupational types. Some were well known and others had to be explained to

the early adolescents.

Boys preferred technical careers and outdoor careers (architect, chemist,
wildlife specialist, forester, and space engineer). Girls preferred service
careers (secretary, teacher, and child care worker). Although the degree of
interest was significantly different between boys and girls, over 50 percent
of both sexes wanted to be computer programmers. Over 50 percent of the boys
and girls also said that they would like to be either doctors or lawyers (see
Fig. 13).
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FIGURE 10.
Number of times in past year parents have discussed child’s options with another adult.
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FIGURE 11.
Number of times in past year parent and child have discussed career options.
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FIGURE 12.

Number of times in past year parent and child have discussed career steps.
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FIGURE 13.

Career preferences of early adolescents (average percentage reporting “very
much” and “probably”).
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VARIABLES RELATED TO CAREER INTERESTS

Two other variables were examined to see if they had any influence on
jobs in which early adolescents showed an interest. These were maternal
employment and family income.

Daughters of employed mothers were less likely than girls whose mothers
were not employed to be interested in being a baker,** wildlife specialist,*
or librarian.* They were more likely to show interest in the jobs of bull-
dozer operator,* chemist,** and doctor.* While the first set of information
is inconclusive, the second set implies that daughters of employed mothers may
be less traditional in their career preferences. Sons of employed mothers
were less likely to indicate an interest in being a baker,* chemist,** com-
puter specialist,* dietitian,** factory worker,* wildlife specialist,* gas
station attendant, *** or secretary,** or in working with handicappers** than
were sons of mothers who were not employed. There does not seem to be a
pattern here to explain the effects of maternal employment on sons' career
preferences.

There were no differences between career preferences when family income
was examined.
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Sex Role Attitudes: Masculine and Feminine Qualities s s

Attitudes toward what 1is appropriate behavior for men and women are
defined by the society and the times in which those men and women live. These
attitudes are also part of the developmental task of identity and are related
to the task of sexuality.

The large increase in the number of employed women in the last 30 years,
the women's movement which accelerated in the late 60's and early 70's, and
women's increasing control over their fertility have lead to changes in what
is considered appropriate behavior for men and women. What do early adoles-
cents, who began their 1lives in the middle of this period, believe are impor-
tant qualities for men and women to have? Which qualities are important to
their parents?

Early adolescents were asked to rate the importance of 12 qualities for
men and women. They could choose one of the following answers: very impor-
tant, important, not very important, or not important at all. Parents were
asked how important it was that their child develop these same 12 qualities.
The parent reports were examined for differences between parents of girls and
parents of boys.

SEX ROLE ATTITUDES OF EARLY ADOLESCENTS

Overall, early adolescents and their parents reported that the same qual-
ities were important for women and men. Over 80 percent of the youths and
their parents reported that it was important or very important that men and
women be gentle, neat in their habits, educated, ambitious, able to express
their feelings, independent, interested in their looks, self-confident, and a
good decision-maker. Other findings included:

-Between 45 and 79 percent of the early adolescents and thelr parents
reported that it was important or very important for men and women to
make a lot of money and to always act as a leader.

-Between 15 and 35 percent of the early adolescents and their parents
reported that it was important for men and women to never cry.

IMPORTANT QUALITIES FOR WOMEN

-Mothers were more likely than early adolescents to report that making a
lot of money was an important quality.*

-Boys were more 1likely than girls to report that it is important for
women to never cry and to be leaders.***

-Girls were more 1likely than boys to report that it is important for
women to express their feelings.*

IMPORTANT QUALITIES FOR MEN

-Mothers were more likely than early adolescents to report that express-
ing feelings was an important quality.*
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-Boys were more likely than girls to report that it is important or very
important that men express their feelings and be leaders,***

OTHER VARIABLES RELATED TO SEX ROLE ATTITUDES

When mothers are employed, they are more likely to be nontraditional in

their sex role attitudes. Because of this, the statements used to look at sex
role attitudes were examined to see if maternal employment made a difference
in the attitude of the early adolescent. Two differences were found. Both

sons* and daughters** of employed mothers were less likely to say that it is
important that women never cry than were those children of women who were not
employed. Boys were less likely to think it important for men to be ambitious
if their mothers were employed. If these findings are examined for their
relationship to traditional sex role attitudes, they are inconsistent.

When family income was examined to see if it influenced early adolescent
sex role attitudes, more differences were found for girls than for boys. As
family income increased, boys were less 1likely to say that it was important

that women not cry. For girls, an increase in family income meant” that they
were more likely to say that women should be ambitious, independent, and self-
confident. * They were also more likely to say that it is important that men

be educated.

ATTITUDES AND THEIR RELATIONSHIP TO BEHAVIORS

Although early adolescents reported nonstereotypic attitudes toward mas-
culine and feminine qualities, they reported more stereotypic behaviors. In
an examination of reported activities and careers interests, early adolescents
consistently reported that their behaviors are what would traditionally be
considered masculine and feminine:

-Boys were significantly more likely to report an interest in the follow-
ing activities: archery, canoeing, fishing, rockets, model cars,
leather, electronics, engine repair,*** survival,** and snowmobiling.*

-Girls were significantly more 1likely to report an interest in cake deco-
rating, cooking, crafts, needlework, knitting, sewing, growing indoor
plants, dancing, drama,*** and gardening.*

-Boys were significantly more likely to report the following Jjobs as ones
which they might like to do: architect, bulldozer operator, chemist,
computer specialist, factory worker, farmer, forester, gas station
attendant, miner, space engineer, and wildlife specialist.***

-Girls were significantly more 1likely to report the following Jjobs as

ones in which they might be interested: childcare worker, 1librarian,
nurse, counselor, secretary, teacher,*** and dietitian.*
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Early adolescence is sometimes thought of as a very stressful time for
the early adolescent and those around him or her. There is growing debate
over whether this stage of development 1is really any more stressful than any
other. 1In any case, early adolescents do experience stress, and how they cope
with this stress is related to the developmental task of identity.

When people are frightened, irritated, confused, endangered or excited,
their bodies react physically and emotionally. This reaction 1is called
stress. Although stress is often thought of as nervous tension, any demand--
physical or emotional--results in stress. Change is a major demand in the
life of the early adolescent. This change may be pleasant or unpleasant, but
the fact that it exists creates a demand on the early adolescent that results
in stress.

In order to examine the changes that early adolescents were experiencing,
a list of 25 events were read to the youths. The youths responded if this
event had occurred to them or if it had not. They then reported whether the
stressor that had occurred affected them a 1little, a 1lot, or not at all.
Parents were also asked to respond to this list and mark those events which
the early adolescent had experienced. Coping strategies were also examined.

PHYSICAL CHANGES

Sixty-three percent of the early adolescents said that they had grown 3

to 6 inches in the past year. Parents' reports agreed with this youth obser-
vation. Almost 50 percent of early adolescents reported noticing body
changes. Thirty-eight percent of girls had begun menstruation in the past

year, and 33 percent of the boys had experienced voice changes (see Fig. 14).
One-fourth of the girls reported that menstruation affected them "a lot,"
while one-eighth of the boys reported voice changes affecting them to this

degree.

When asked about body changes, youths were significantly more 1likely to
have noticed changes in themselves than were their fathers or mothers.***

CHANGES WITHIN THE FAMILY

None of the family changes listed were experienced by at least half of
the group interviewed. One-fourth to one-half of the youths had experienced
the death of a family member, a family illness, and the mother's entry or re-
entry into the work force. Over half of these youths reported that the death
of a family member had affected them a lot. Almost as many reported that a
family illness had had this effect. Less than 10 percent of the youths re-
ported that the mother's return to work had affected them "a lot" (see Fig.
15%.

Three to 24 percent of the youths reported the following changes:
parents separated, parent lost job, birth of a sibling, older sibling leaving,
trouble with relatives, and unfair punishment. Over half of these reported
that the unfair punishment had affected them "a lot."™ One-fourth to one-third
reported that the other changes had affected them "a lot."
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In general, more early adolescents reported that they had experienced
these changes than did their parents.

CHANGES OUTSIDE THE FAMILY

Over one-half of the youths had experienced the death of a pet in the
past year. Over half reported that the death had affected them "a lot."

Twenty-five to 50 percent of the youths had experienced trouble with a
teacher or a change in schools in the past year. Boys were significantly more

likely to report trouble with a teacher than were girls. Over half of the
boys reported that this trouble affected them "a 1little."™ Almost one-third of
the youths reported that changing schools affected them "a lot." See Figure
16,

Less than 25 percent of the early adolescents reported the following
changes: friend moved, being a victim of violence, being a victim of theft,
moving, experimenting with drugs or alcohol, wupset by gym showers, and
beginning to date. Boys were significantly more likely to report that they
had begun dating than were girls. Being the victim of theft was the change in
this set which affected boys the most. A friend moving was the change in this
set which had the most affect on girls.

HOW YOUTHS REACT TO STRESS

Listening to music and being alone were the two reactions to stress that
were reported by over 50 percent of the early adolescents. Girls were more
likely than boys to report listening to music.

Those activities that one-quarter to one-half of the early adolescents
reported as reactions to stress were: talking with a friend, doing physical
activities, eating, talking with parents, praying, sleeping, avoiding the
problem, writing, yelling, ignoring the problem, getting quiet, keeping busy,
playing with their pet, keeping feelings to themselves, daydreaming, doing a
relaxing activity, and talking on the phone. Girls were significantly more
likely to say that they talked with a friend;** wrote letters, poems, or in
diaries; *** cried;*** and talked on the phone.*** Boys were significantly
more likely to say that they did physical activities** and kept their feelings
to themselves.,**
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FIGURE 14.

Physical changes of early adolescents over past
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FIGURE 15.
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THE EARLY ADOLESCENT IN THE FAMILY

The family serves as an important environment in and through which the

developmental tasks of early adolescence are learned. For those tasks that
demand environments other than the family, the family plays a large part in
when, where, and how the early adolescent enters those environments. For

example, in order for early adolescents to become autonomous, they need to
begin taking more responsibilities in the family and outside of the family.
How those responsibilities are chosen for and by the early adolescent and how
much supervision the early adolescent is given are important to how the youth
develops into a responsible, self-managing person.

The following sections report on the information found in the Michigan

Early Adolescent Survey. Each section discusses a different topic related to
early adolescents and their families.
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HIGHLIGHTS: EARLY ADOLESCENT IN THE FAMILY

FAMILY COMMUNICATION
The people to whom youths talk depends on the topic:

Girls are more likely to talk to their mothers about friends and their bodies.
One-third of the youths said that they would talk to neither parent about friends or body changes.

The degree of communication that parents reported as taking place was greater than what the youths reported.

FAMILY RELATIONSHIPS e e e s e e e e e s

94 percent of the youths said that they felt close or very close to their mothers; 86 percent said the same about
their fathers.

Two-thirds of the youths said that they felt close or very close to their siblings.

Fathers reported significantly higher home-family self-esteem on four of six items than did mothers.

FAMILY TIME AND A CTIVITIIE S 50mm0mm0m00500—500—0n—0——0—00 s s

58 percent of the mothers said that they spent about the right amount of time with their child; 45 percent of fathers
said the same.

The youths were more likely to report that they were doing daily activities with their parents than were the parents.

PARENTAL EXPECTATIONS FOR EARLY ADOLESCENCE e

A slight majority of parents did not believe that early adolescence is the stereotypically difficult time that is often
portrayed.

Parents were more likely to have positive attitudes toward their own youth than toward youths in general.

Parents who held negative attitudes toward teens in general felt the same way about their own teen.

SKILL DEVELOPMENT e s e e e e i (Y i

Over 50 percent of the parents said they would like help in teaching their child to use computers, work with the
elderly, learn about other cultures, and learn leadership and communication skills.

Different family types indicated different needs.
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Communication is wvital to every person and family. It 1is through
communication that socialization occurs. It is through communication that
family values are taught and maintained. In essence, it is through communica-
tion that the family functions. The importance of communication relates it to
all of the developmental tasks defined by Hill (1980).

The stereotypic thinking about early adolescence is that it is a time
when there is a "gap" between the early adolescent and his/her parents. Is
this true? 1Is it true for both parents regardless of whether their child is a
girl or boy? Are there some topics that early adolescents are more likely to
talk about with their parents than others?

In order to answer these questions, early adolescents were asked if they
found it easier to talk to their mothers, fathers, both parents, or neither
about a set of topics. These topics were: school, money, friends, changes in
their bodies, something they had done wrong, permission to go somewhere, some-
thing they were upset about, and unfair rules at home.

TO WHOM DO EARLY ADOLESCENTS TALK?

Figure 17 provides the percentages of girls and boys who said that they
would talk to one or the other parent, neither of them, or both of them about
the topics listed above. The person to whom the youths said they talked
seemed to be related to gender and the topic.

Girls, as can be seen, are much more likely to talk to their mothers only
about friends and body changes than are boys. Boys are more likely to talk to
their mothers about unfair rules at home.

When the category "talk to father only" is examined, few major differ-
ences were found. Body changes is the exception to this. Over one-fourth of
the boys said that they would talk to their father only about body changes.
None of the girls said that they would discuss this topic with their fathers
only.

More boys than girls said that they would talk to both of their parents
about their friends and body changes. Girls were more likely to talk to both
of their parents about unfair family rules.

When the response "neither parent" is examined, some disturbing results
are found. A surprising one-third of boys and girls said that they would talk
to neither parent about their friends. Almost this same percentage of boys

said that they would talk to neither parent about body changes. Almost one-
fifth of early adolescents would talk to neither parent if they were upset
about something. These findings indicate that there is a group of early
adolescents who are not talking to their parents about some of the most impor-
tant changes taking place in their 1lives.

PARENTAL RESPONSES

Both parents were asked which parent their child talked to about the same
set of topics. Parents indicated that they believe that more communication is
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taking place than early adolescents did. On most topics, mothers and fathers
were slightly more likely to say that their child talked to them (only) than
was the child. However, there were differences. On the topic "when the child
is upset," twice as many mothers said that their child talked only to them
than was reported by the early adolescents. Fathers were more likely to
report that the child talked to both parents than was reported by the early
adolescents.

SIBLINGS

In a related section, early adolescents were asked if they would talk to
their siblings if they were upset about something. A large majority said that
they would not. Eighteen percent of the boys replied that they would, and 29
percent of the girls said that they would. Siblings do not seem to be a
source of support for most youths when they are upset (see Fig. 18).

COMMUNICATION OUTSIDE OF THE FAMILY

Youths were asked to whom they would talk if they had a problem. Boys

answered "yes" to the following: relative (15%), teacher (11%), and counselor
(12%) 5 Girls' responses were similar: relative (19%), teacher (11%), and
counselor (13%). For most youths, adults outside of the family were not a

ma jor source of support when the youths were upset (see Fig. 19).

FIGURE 18.

Percent of early adolescents who talk to siblings when upset.
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FIGURE 19.

Percent of early adolescents who talk to people outside of family when upset.
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Family relationships can be important to all of the developmental tasks
of early adolescence. When early adolescents have a positive relationship
with their parents, they are more likely to develop into healthy, growing
people.

Three aspects of family relationships were examined so that the relation-
ships between early adolescents and their families could be assessed: close-
ness of relationships in the family, family self-esteem, and overall ratings
of the early adolescent and the family in the past year.

CLOSENESS

Figures 20 and 21 show responses of early adolescents and their parents
to a question that asked them how close they felt to various family members.
They were asked if they felt very close, close, not close, or not close at all
to each other.

Ninety-four percent of the early adolescents reported feeling close or
very close to their mothers. Eighty-six percent reported this level of close-
ness to their fathers. Ninety-one percent of the mothers said that they felt
close or very close to their sons; 96 percent reported this level of closeness
to their daughters. Eighty-three percent of the fathers said that they felt
close or very close to their sons; 87 percent reported this level of closeness

to their daughters. Mothers reported a significantly higher level of close-
ness to their daughters than to their sons. No differences were found for
fathers.

Two-thirds of the early adolescents reported being close or very close to
their brothers and sisters. In both girls and boys, these feelings of close-
ness seemed to increase after age 10. In boys, this was indicated by a 10
percent increase in the number of boys between ages 10 and 11 who said that
they felt very close to their siblings. The percentage stayed the same after
this (28%). The percentage of girls (34%) who said that they did not feel
close to their siblings dropped to 15 percent after age 10 and stayed at that
level.

PARENTAL HOME-FAMILY SELF-ESTEEM

Parents responded to the same set of statements from the Coopersmith
family subscale as did the early adolescents. As reported earliexr, 72 percent
of the early adolescents reported that they felt good about their families.
Girls were less likely to feel that their family pushed them than were boys.

Seventy-eight percent of the fathers and 67 percent of the mothers said
that they felt good about their families (see Fig. 22). Fathers responded

more positively to the following items:

-My family considers my feelings.**
-My family understands me.*
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FIGURE 20.

Level of closeness to parents as indicated by early adolescents.
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FIGURE 21.

Level of closeness to early adolescents as indicated by parents.
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FIGURE 22.

Parents’ levels of self-esteem related to home-family.
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They responded more negatively to:

-At times I feel as if my family is pushing me.*
-At times I would like to leave home, ***

CHILD AND FAMILY IN PAST YEAR

When parents were asked how their family had been doing in the past year,
most indicated that it had been a good vyear. There were no differences
between mothers and fathers. One-fifth reported that it had been a very good
year; almost two-thirds reported that it had been mostly good. Almost 15 per-
cent reported that their past year had been somewhat difficult. Four percent
reported a very difficult year.

When parents were asked how their child had been doing in the past year,
almost one-third stated that their child had had a very good year. Slightly
over 50 percent reported that their <child had had a mostly good vyear.
Thirteen percent reported that the past year had been very difficult for their
child. See Figure 23.

Parents were asked if they enjoyed parenting their child more now than in
the past. Fathers were more likely to say "yes" than were mothers. This was
more true if they had sons (63%) than if they had daughters (57%). Almost 50
percent of mothers answered that they enjoyed parenting their child more now.
Their answers were the same whether they had a son or a daughter. The age of
the child did not seem to make any consistent difference to the parents.

FIGURE 23.

How parents rated their child’s past year.
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Family Time and Activities—

The developmental tasks of attachment, achievement, and identity require
that early adolescents move out into the world and spend less time with their
families than they did when they were younger. This does not mean that family

time is unimportant. 1In fact, the opposite may be true. If youths are spend-
ing less time with their families, it may mean that this shorter amount of
time spent is more important. When this is considered in the social context

of more employed mothers, more single parents, and less human labor needed in
the home, it becomes important to look at how families do spend the time that
they have and how they feel about it.

In order to look at these pieces of family life, the parents were asked
about the amount of time that they spent with their children and about the use

of leisure time (such as movies and sports). Both parents and children
responded to a list of activities that showed the kinds of daily activities in
which parents participate with youths. Some of the activities about which

they were asked were how often they ate meals, did homework, watched TV, went
to the library, played games, did crafts, and prepared or cleaned up after
meals together.

FAMILY TIME

Mothers (58%) were more likely to say that they spent about the right
amount of time with their early adolescents than were fathers (45%). Mothers
were also a little more likely to say that they spend too much time with their
child (4%) than were fathers (2%) (see Fig. 24).

When the youths were asked if they had enough time to do what they 1liked
to do, half said that they had a lot of time to do with as they pleased and
almost that many said that they had some time to do with as they wanted.

FIGURE 24.

Parents’ ratings of the amount of time they spend with their early adolescent.

Right t %/// // // é/ o
Too little % %///// /////3/;}0/////// 53%#
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FAMILY ACTIVITIES

The findings on family activities are reported in Figure 25.

In general, early adolescents were more likely to report that they were
doing daily activities with their parents than were the parents. About 50
percent of the youths said that they ate dinner with their parents every day.
Forty percent of parents reported doing so. Twenty-seven percent of the early
adolescents said that they did homework with parents each day while only 4
percent of the parents said the same. Almost 90 percent of the youths
reported watching television with their parents every day. Only 29 percent of
the parents reported this.

Church (35%), games (27%), and sports activities (24%) were the most
likely ways that parents and children spent time together. Craft activities,
family meetings, and outings to the library or movies happened 1less frequent-
1y Mothers were more likely to go to movies with their children than were
fathers. Mothers of girls were less likely to report attending sports events
with sons and more 1likely to report attending them with their daughters.
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FIGURE 25.

Frequency of participation in family activities.”

Children’s responses:

Most/everyday Once/twice week Monthly Rarely/never

Eat meals 84 10 2 3

2
%// Watch TV 89 6 i -

Do homework

-

27 32 19 22

771 Go to library 3 10 27 59

@ Participate in games 8 27 32 i

% Do crafts 7 13 20 58

@ Go to church 20 35 15 23
Parents’ responses:

% % Go to movies 1 1 15 83

Attend family
meetings 6 14 29 51

=

Attend
sports events 6 24 23 47

&

*Numbers indicate percentages.
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Parental Expectations for Early Adolescence munsse-—-—-———————

Many adults in this culture view early adolescence as a time of "storm
and stress." This is probably the result of the psychoanalytic view of
adolescence as a time in which rebellion is necessary so that early adoles-
cents can begin to achieve the developmental tasks of autonomy and attachment.
In any case, if a few adults are asked what teenagers are 1like, they are like-
ly to say that they are sassy, rebellious, and not very pleasant to be with!
If these adults are parents of early adolescents, these attitudes may influ-
ence how the parent interacts with the child, and the attitudes may have nega-
tive effects on the parent-early adolescent relationship.

In order to see if parents of early adolescents thought of the teen years
as particularly difficult, parents were asked to what extent they agreed with
10 statements that are common stereotypes of this stage in 1life. An example
is: Most teenagers are lazy. These answers were combined to form a total.
In another part of the questionnaire, parents were asked if similar statements
were like their child or unlike their child. These answers, too, were com-
bined to make a total.

PARENTS' RESPONSES

There were three major findings from the parents answers:

1. A slight majority of the parents did not believe that teenagers in general
were all the horrible things that are sometimes said and thought about
youths at this age.

2. Parents were more likely to have more positive attitudes toward their own
child than toward teens in general.

3. Parents who had negative attitudes about teens in general held these same
attitudes about their own child.

It is not clear from this analysis whether parents' attitudes affect
early adolescent behavior or if early adolescent behaviors affect parents'
attitudes. It seems likely that both serve to increase the stereotype about
teens in general and the parents' own child. These findings point out the
important influence that parental attitudes may have on children. If these
parental attitudes do influence how parents interact with their early adoles-
cents, it is important that the attitudes be shaped in ways that help the
early adolescent grow and that do not hinder growth.

38



Early Adolescent Skill Development: Parental Needs for Help Outside the Home

During early adolescence, youths begin to develop those skills which are

related to the developmental task of achievement in many areas: play, work,
and study. Many life skills are taught in informal settings such as the
family or community groups. To what extent do parents perceive that certain

life skills are needed? To what extent do they feel that they need help so
that their early adolescent can develop these skills?

Parents were given a list of 20 life skills and asked if each skill was
important and whether early adolescents could learn it within the family or
whether outside help was needed. The skills can be put into five groups:
technical, mechanical, interpersonal, personal, and household.

IMPORTANCE OF SKILLS

Over 90 percent of the parents indicated that the following skills were

important: computer programming, caring for children, cooking, sewing, house-
keeping, understanding other cultures, decision-making, managing time, devel-
oping self-confidence, communicating, and knowing about sexuality. Parents

were more 1likely to say that learning to care for young children was more
important for their daughters than for their sons.

WHERE HELP IS NEEDED

Mothers and fathers were in agreement about which skills were the ones
with which they would need help from outside of the home if their early
adolescents were to 1learn these skills. There were five skills with which
over 50 percent of the parents said they would need help: computers (80%),
working with the elderly (69%), learning about other c<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>